











































































































































































































































































































































３ ３ ３ １．００帰って
いきました
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ションではパラグラフごとの要約率の増減が激しく，S２の P２－１と P２－２の間には０．６７の差が，S３の P３
－１と P３－２の間には１．００の差が生じていた，しかし，S４の P４－１以降では P５－２を除いて概ね高い要
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Children with pervasive developmental disorders usually have many problems of social skills. Present
study examined generalization effects of reading remediation on social skill training（SST）. Reading in-
struction by illustrated book was carried out from １st session to ７th session. The other hand, SST by
picture cards drawing some social situations was carried out from ４th session to ７th session concur-
rently.
In a reading instruction task, the child read a paragraph and summarized its meaning, and then proc-
essed item−specific information included in the paragraph. Other paragraphs were processed with the same
procedure, one by one. In one session, the child read only one page in which two or three paragraphs
were included.
In a SST task, the child thought about the meaning of a social situation drew in a card and summa-
rized its meaning, but he did not process item−specific information.
One set of the cards was constructed by three situations（～）. After situation  and  were
summarized with the same procedure, situation  was presented for relational processing（thinking about
the relation between causes and effects）. In ４th and ５th sessions the child performed two sets of cards,
in ６th and ７th sessions he performed one set only.
Although relational and item−specific processing strategies were not trained in SST task, measure of
item−specific information coding showed high score through all sessions, and measure of relational infor-
mation coding increased session by session. These results showed that generalization effects of reading
remediation were occurred in SST sessions.
Generalization Effects of Reading Remediation Using Item−specific Processing :
A Study of SST for a Child with Pervasive Developmental Disorders
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